This study was aimed to investigate the attitude of principals, supervisors and mentees towards action research as reflective practices in Postgraduate Diploma in Secondary School Teaching (PGDT). The samples used for this study consisted of 82 mentees, 38 Principals and 26 Supervisors taken from three clustered centres by using stratified random sampling technique for mentees and principals whereas availability sampling techniques were employed for supervisors. To make the interpretation of data sound and to the point, the researcher used descriptive statistics (mean scores and standard deviations) to describe the nature of the data and the characteristics of the sample. Moreover, inferential statistics (one way ANOVA) was employed to compare a significant mean differences exist between and within groups of the most likely value of the variables. The findings from this study revealed a statistically significance mean difference among mentees for lack of innovative methodologies, lack of instructional materials and lack of dedication from lecturers and attitudes towards action research as reflective practices in the case of Haramaya clustered centre. Therefore, principals and supervisors of the implementing unit of the system should act morally, practically, professionally, ethically, responsibly and critically so as to accommodate professional need of the nation to bring behavioural changes and quality education for the Ethiopian children.
INTRODUCTION
In the last decade, the slogans of reflective teaching, action research, research based and inquiry-oriented teacher education have been embraced by both teacher-educators and educational researchers throughout the world (Schuck and Wood 2006) . On the one hand, teacher educators who represent a variety of conceptual and ideological orientations to schooling and teacher education, have, under the umbrella of reflective practice, tried to prepare teachers who are more thoughtful and analytic about their work in some fashion. On the other hand, educational researchers, including researchers Consequently, it is reasonably common for preservice courses to be designed by predominantly gain so as to accommodate problems that have already been mentioned. As a result, student-teachers are often not introduced to educational research in general and action research as reflective practices in particular. Therefore, the researcher attempted to fill the existed gap so that the attitudes of student-teachers, principals and supervisors would be improved to increase the attitudes of these stakeholders towards action research as reflective practices.
THE CONCEPT AND IMPLICATIONS OF ACTION RESEARCH
Action research is a process in which participants examine their own educational practice systematically and carefully, using the techniques of research (Gemechu, 2014) . It is based on the following assumptions: (1) Teachers and principals work best on problems they have identified for themselves. (2) Teachers and principals become more effective when encouraged to examine and assess their own work and then consider ways of working differently. (3)Teachers and principals help each other by working collaboratively. (4) Working with colleagues helps teachers and principals in their professional development (Watts, 1985) .
An analysis of these teachers' education efforts revealed instructional strategies that tend to characterize reflective practices were: action research, ethnography, writing and reflection, supervision and reflective teaching, curriculum development and analysis (Valii, 1992) . Moreover, Zeichner (1987) provides a useful review of the use of action research in teacher education and the kinds of changes in teachers' perception which are believed to be affected by student teachers' involvement in such research. These changes include: (1) a different conception of the teacher role; (2) increasing self-confidence; (3) changes in stages of concern; (4) increasing awareness of classroom events; (5) attaining positive disposition towards reflection; (6) changes in specific educational beliefs; (7)
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Reflective Practice and Professional Development
Reflective practice can be a beneficial process in teacher professional development for both pre-service and in-service teachers. According to Schon (1987) who introduced the concept of reflective practice as a critical process, he tried to refine one's artistry or craft in a specific discipline. He recommended reflective practice as a way for beginners in a discipline to recognize consonance between their own individual practices and those of successful practitioners. As defined by him, reflective practice involves thoughtfully considering one's own experiences in applying knowledge to practice while being coached by professionals in the discipline. After the concept of reflective practice was introduced by Schon, many schools, colleges, and departments of education began designing teacher education and professional development programs based on this concept. As the concept grew in popularity, some researchers cautioned that SCDEs that incorporated reflective practice in their teacher education programs were focusing on the process of reflective practice while sacrificing important content in teacher education (Clift et al, 1990 ).
These researchers recommended that reflective teaching combine John Dewey's philosophy on the moral, situational aspects of teaching with Schon's process for a more contextual approach to the concept of reflective practice. He took issue with what they considered to be a checklist or reflection on demand mentality, reflection processes with no link to conceptual frameworks, a failure to encourage students to challenge teaching practices, and a need for personal disclosure that was beyond the capacity of some young teachers. Bound and Walker (1998) suggest that these weaknesses can be addressed when the teacher-coaches create an environment of trust and build a context for reflect-on unique to every learning situation. Reflective practice has also been defined in terms of action research. Action research, in turn, is defined as a tool of curriculum development consisting of continuous feedback that targets specific problems in a particular school setting (Hopkins & Antes, 1990) .
Incorporating reflection into practice
Reflective practice is used at both the pre-service and in-service levels of teaching. Coaching and peer involvement are the two aspects of reflective practice seen most often at the pre-service level. Teacher educators can most effectively coach student teachers in reflective practice by using students' personal histories, dialogue journals, and small and large-group discussions about their experiences to help students reflect upon and improve their practices. Kettle and Sellars (1996) studied the development of third-year teaching students. They analysed the students' reflective writings and interviewed them extensively about their reflective practices. They found that the use of peer reflective groups encouraged student teachers to challenge existing theories and their own preconceived views of teaching while modelling for them a collaborative style of professional development that would be useful throughout their teaching careers (Kettle and Sellars, 1996) . At the level of in-service teaching, studies have shown that critical reflection upon experience continues to be an effective technique for professional development. Therefore, effective teacher professional development should involve more than occasional large-group sessions; it should include activities such as study teams and peer coaching in which teachers continuously examine their assumptions and practices.
Research Aim
The main purpose of this study was aimed to investigate the attitudes of principals, supervisors and mentees towards action research as reflective practices. Specifically, the study was intended to:
(i) Find out the attitudes of student-teachers (mentees) towards action research as reflective practices.
(ii) Pinpoint the extent at which the attitudes of school principals and supervisors affect the attitudes of mentees towards action research as reflective practices.
(iii) Identify the extent to which student-teachers (the mentees') working environments directly or indirectly affect mentees' attitude towards action research as reflective practices.
(iv) Assess the degree to which the university lecturers' methods of teaching affect the attitudes of mentees towards action research as reflective practices.
(v) Seek out the possible alternative solutions in coordination with concerned stakeholders to settle those problems related to PGDT programs to make it effective as program in general and as a profession in particular.
METHOD
Descriptive survey research design was employed to carry out this study because the very purpose of descriptive survey research design is to describe the characteristics or behaviours of a given population in a systematic and accurate fashion. Descriptive survey research design, according to Best ( in Cohen et.al, 2007) , is concerned with conditions or relationships that exist; practices that prevail; beliefs, points of views, or attitudes that are held; processes that are going on; effects that are being felt; or trends that are developing. Therefore, principals, supervisors and mentees attitudes towards action research as reflective practices were surveyed and the data collected was subjected to both quantitative and qualitative analysis. The target population for this study consisted of principals, supervisors and mentees who have been working in these three clustered centres (Chiro, Haramaya and Jigjiga) regularly.
Study Samples
The samples used for this study consisted of 82 mentees and 38 school principals taken from three clustered centres (Chiro, Haramaya, and Jigjiga) by stratified random sampling whereas 26 school supervisors were taken from the three clustered centres mentioned above by employing availability sampling techniques. Stratified random sampling technique was employed to principals and mentees because firstly, there were different subdivisions in the targeted population which are important to be considered. Secondly, there were also variations in population sizes of different strata in this case
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International Journal of Instruction, January 2017 • Vol.10, No.1 (clustered centres, sex, ages and experiences) of the populations which were not equal in size. The primary data were collected through questionnaires from school principals, supervisors and mentees who have been working and supervised under these three clustered centres in the academic year of 2014/15. Moreover, structured observational checklist was employed to get adequate information for further evidence in this study.
FINDINGS
The data obtained from respondents were analysed using the Statistical Package for the Social Sciences (SPSS version 16). The mean score (M) was used to see the level of agreement of respondents on the attitudes of action research as a reflective practice. Accordingly, If M = 1.00-1.50, it is Strongly Disagree; if M = 1.50-2.50, it is Disagree; if M = 2.50-3.50, it is Undecided if M= 3.50-4.50, it is Agree, and if M = 4.50-5.00, it is Strongly Agree. On the other hand, the standard deviations of the score used to measure how the respondents' response deviated from the mean score. One way ANOVA statistical analysis was used to see the differences among the three groups of respondents of the three clustered centres. The data summarized in the table1 clearly reveals that the calculated mean score of the respondents of each clustered centre respectively were 3.54, 3.55 and 3.68. This shows us that almost all of them were agreed on lack of interest, lack of adequate knowledge, extreme dependence on theory and inadequate teaching skills from university PGDT lecturers and poor status of student-teachers towards action research as reflective practices were drained from them in poor motivation and poor attitudes. Furthermore, the obtained standard deviations from the three clustered centres were 1.52, 1.39 and1.51 which respectively were showed us that there was a little dispersion among mentees from Chiro and Haramaya, and between Haramaya and Jigjiga even though there was no much dispersion between Chiro and Jigjiga. On the other hand, the computed F ratio at α = 0.05, F (2, 79) = 9.51 in the case of Chiro clustered centre exceeds the critical region at α = 0.05, F (2, 79) = 3.11). So, it was found that there was statistically a significant mean difference among mentees on the parameters of attitudes towards action research as reflective practices, F (2, 79) = 9.51, p < 0.05, one tailed. On the contrary, the computed F at α = 0.05, F (2, 79) = 2.96 and F (2, 79) = both Haramaya and Jigjiga clustered centres were less than the critical region at α = 0.05, F (2, 79) = 3.11). Therefore, it was found that there were no statistically significance mean differences among mentees in lack of interest, lack of adequate knowledge, extreme dependence on theory and inadequate teaching skills from university PGDT lecturers and poor status of student-teachers ttowards action research as reflective practices, F (2, 79) = 2.96, and F (2, 79) = 1.19 p > 0.05, one tailed. Moreover, the structured observational checklists showed that almost the same evidence was observed except the difference existed on lack of instructional materials and references. The summarized data in the table 2 clearly reveals that the computed mean score of the respondents of each centres were respectively 2.97, 3.11 and 3.26 which were shown us that almost all of them were undecided on large number of mentees per class, lack of innovative in methodology, lack of instructional materials, inadequate supervision of the inspectors in secondary schools, and lack of dedication from lecturers did not bring anything different among them as far as the attitudes of action research as reflective practices was concerned. In additions, the obtained standard deviations of the three clustered centres respectively were 1.46, 1.57 and 1.57. This shows us that there were no much consistency existingamong the three clustered centres on those parameters.
On the other hand, the calculated F at α = 0.05, F (2, 79) = 5.38 in case of Haramaya clustered centre exceeds the critical region at α = 0.05,F (2, 79) = 3.11. Hence, one can conclude that there was statistically a significance mean difference among mentees' attitudes towards action research as reflective practices, F (2, 79) = 5.38, p < 0.05, one tailed. On the other hand, the calculated F at α = 0.05, F (2, 79) = 1.70 and F (2, 79) = 1.42 in both Jigjiga and Chiro clustered centres respectively were less than the critical region F at α = 0.05, F (2, 79) = 3.11. Hence, it could be concluded that there were no statistically significant mean differences among mentees' attitudes towards action research as reflective practices, F (2, 79) = 1.70 and F (2, 79) = 1.42, p > 0.05, one tailed respectively. Moreover, the structured observational checklists showed that almost the same evidence was observed except the difference existed on lack of instructional materials and methodology.
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International Journal of Instruction, January 2017 • Vol.10, No.1 From the table 3, it can be seen that the computed mean scores for the three cluster centres (Chiro, Haramaya and Jigjiga) were 3.60, 3.76 and 3.86, respectively. This indicates that condition that the entire three cluster centres 'mentees were agreed on the five environmental factors (personal attributes, system requirements, pedagogical knowledge, modelling and feedback) had a negative impact on mentees' attitudes towards action research as reflective practices. Moreover, the computed standard deviation of the threeclustered centres mentioned above were 1.40, 1.16 and 1.50, respectively..These also indicated that the majority of mentees were agreed on the five environmental factors affecting their attitudes towards action research as reflective practices even though there were variability among each group. Moreover, the obtained F ratio at α = 0.05, F (2, 79) = 1.36), F (2, 79) = 0.50 and F (2, 793) = 1.47 in all the three clustered centres were much less than the critical region at α = 0.05, F (2, 79) = 3.11. Hence, it could be concluded that there were no statistically significant mean differences among mentees on these five environmental factors affecting their attitudes towards action research as reflective practices, F (2, 79) = 1.36), F (2, 79) = 0.50 and F (2, 79) =1.47, p > 0.05, one tailed respectively. Moreover, the structured observational checklists obtained during supervisions and reflective sessions indicated that these five environmental factors had been proven in affecting mentees' attitudes towards action research as reflective practices. From the data in table 4, it is apparent that the computed mean scores for the three cluster centres (Chiro, Haramaya and Jigjiga) were 4.06, 4.21 and 4.25, respectively. This indicates that the school principals and supervisors in all three clustered centreswere agreed on the fact that five personal attributes (listening attentively, comforting in talking, supporting, assisting in reflecting and instilling confidence) had an impact on mentees' attitudes towards action research as reflective practices. Besides, the computed standard deviations of the three clustered centres mentioned above were 1.16, 1.14 and 1.04, respectively. These indicated that the majority of the school principals and supervisors were agreed on "personal attributes" towards action research as reflective practices even though there was variability among groups. On the other hand, the obtained F ratio at α = 0.05, F (2, 61) = 0.99, F (2, 61) = 1.49 and F (2, 61) = 1.75 in all the three clustered centres were very much less than the critical region at α = 0.05, F (2, 61) = 3.15. Hence, it could be concluded that there were no statistically significant mean differences among school principals and supervisors on personal attributes towards action research as reflective practices, F (2, 61) = 0.99, F (2, 61) = 1.49 and F (2, 61) = 1.75, p > 0.05, one tailed respectively. Moreover, the structured observational checklists during supervisions and reflection sessions proving the above findings were held the same. As it was indicated in the table 5, the g mean scores for the three clustered centres (Chiro, Haramaya and Jigjiga respectively) were 3.96, 4.00 and 4.22. This indicates that the three clustered centers' principals and supervisors were agreed on the fact that three system requirements (discussing aims, discussing policies and outlining curriculum) had an impact on mentees' attitudes towards action research as reflective practices. Moreover, the computed standard deviations of the three clustered centres mentioned above respectively were 0.95, 1.26 and 1.07. Moreover, the obtained F ratio at α = 0.05, F (2, 61) = 0.27), F (2, 61) = 1.96 and F (2, 61) = 0.25 in all the three clustered canters were very much less than the critical region at α = 0.05, F (3, 61) = 3.15). Hence, it could be concluded that there were no statistically significant mean differences among school principals and supervisors on system requirements on mentees' attitudes towards action research as reflective practices, F (2, 61) = 0.27), F (2, 61) = 1.96 and F (2, 61) =
Gobena
11
International Journal of Instruction, January 2017 • Vol.10, No.1 0.25, p > 0.05, one tailed respectively. However, the structured observations checklists during supervisions and reflection sessions disproved the above findings. From the table 6, it can be seen that the computed mean scores for the three clustered centres (Jigjiga, Chiro and Haramaya) were 4.16, 4.16 and 4.29, respectively.. This indicates that the school principals and supervisors in all three clustered centres were agreed on the fact that eleven practices of pedagogical knowledge (providing viewpoints, discussing problem solving, guiding preparation, discussing assessment, assisting with teaching strategies, discussing content knowledge, assisting with classroom management, discussing questioning techniques, discussing implementation, assisting in planning, and assisting with time tabling) had a negative impact on mentees' attitudes towards action research as reflective practices. Moreover, the computed standard deviations of the three clustered centres mentioned above were 1.21, 1.03 and 0.91, respectively. . Besides, the obtained F ratio at α = 0.05, F (2, 61) = 1.87), F (2, 61) = 1.62 and F (2, 61) = 0.50 in all the three clustered canters were very much less than the critical region at α = 0.05, F (2, 61) = 3.15). Hence, it could be concluded that there were no statistically significant mean differences among school principals and supervisors on pedagogical knowledge on mentees' attitude towards action research as reflective practices, F (2, 61) = 1.87), F (2, 61) = 1.62 and F (2, 61) = 0.50, p > 0.05, one tailed respectively. Moreover, the structured observations checklists conducted during supervisions and reflection sessions supported the above findings. Table 7 School principals' and supervisors' opinions on "Modelling" towards action research as reflective practices
As it can be understood from table 7, the computed mean scores for the three clustered centres (Chiro, Haramaya and Jigjiga) were 3.55, 3.60 and 3.74, respectively.. This indicates that all the three clustered centers' school principals and supervisors were agreed on the idea that eight practices of modelling (demonstrating hands-on activities, displaying enthusiasm for teaching, modelling a well-designing lesson, modelling effective teaching, modelling teaching, modelling rapport with students, using syllabus language, and modelling classroom management) were found to have a negative impact on mentees' attitudes towards action research as reflective practices. Furthermore, the computed standard deviations of the three clustered canters mentioned above were 1.05, 1.11 and 1.25, respectively.. On the other hand, the obtained, F ratio at α = 0.05, F (2, 61) = 2.03, F (2, 61) = 1.49 and F (2, 61) = 1.18 in all the three clustered canters were very much less than the critical region at α = 0.05, F (2, 61) = 3.15. Hence, it was concluded that there were no statistically significant mean differences among school principals and supervisors on modelling towards action research as reflective practices, (2, 61) = 2.03, F (2, 61) = 1.49 and F (2, 61) = 1.18, p > 0.05, one tailed respectively. Moreover, the structured observational checklists conducted during supervision and reflective sessions proved that these issues were very important for mentees even though the reality were different from what was going in the actual sense.
Descriptive Statistics ANOVA Summary Table  Items Table 8 School principals' and supervisors' ideas on "Providing Feedback" towards action research as a reflective practices
As it was indicated in table 9, the computed mean scores for the three clustered centres (Jigjiga, Chiro and Haramaya) were 3.53, 3.54 and 3.57, respectively. . This indicated that the school principals and supervisors of all the three clustered centers'were agreed on the idea that providing six "feedback" practices (providing evaluation on teaching, reviewing lesson plans, providing oral feedback, providing written feedback, articulating expectations and observing teaching to mentees) were found to be a negative impact on mentees' attitudes towards action research as reflective practices. Besides, the computed standard deviations of the three clustered centres mentioned above were 1.25, 1.14 and 1.17, respectively.. On the other hand, the computed F ratio at α = 0.05, F (2, 61) = 0.35), F (2, 61) = 1.51 and F (2, 61) = 1.31 in all the three clustered centres were respectively very much less than the critical region at α = 0.05, F (2, 61) = 3.15. Hence, it was concluded that there were no statistically significant mean differences among school principals and supervisors ideas on providing feedback to mentees' attitude towards action research as reflective practices, F (2, 61) = 0.35), F (2, 61) = 1.51 and F (2, 61) = 1.31, one tailed respectively. In addition to these statistical finding, the structured observational checklists conducted during the supervision and reflective sessions proved that these issues were very important for the mentees even though the reality were different from what was going on in the actual situations.
DISCUSSION
This study attempts to investigate the Attitude of School Principals, Supervisors and Mentees towards Action Research as a Reflective Practices with particular reference to Eastern Ethiopian Post Graduate Diploma in Secondary School Teaching (PGDT). One interesting finding of this study was that all mentees were agreed on the lack of interest, the lack of adequate knowledge, the extreme dependence on theory and the inadequate teaching skills from university PGDT lecturers and poor status of mentees-themselves towards action research as reflective practices. On the other hand, the finding of the same study was found that almost all of the respondents were undecided on large number of mentees per class, the lack of innovative in methodology, the lack of Descriptive Statistics ANOVA Summary Table  Items instructional materials, the inadequate supervision of the inspectors in secondary schools, and the lack of dedication from lecturers did not bring anything different among them as far as the attitudes of action research as reflective practices was concerned. The second interesting finding was that the entire three cluster centres 'mentees were agreed on idea that the five environmental factors (personal attributes, system requirements, pedagogical knowledge, modelling and feedback) had a negative impact on mentees' attitudes towards action research as reflective practices.
The third interesting finding was that t the school principals and supervisors in the entire three clustered centres were agreed on the idea that five personal attributes (listening attentively, comforting in talking, supporting, assisting in reflecting and instilling confidence) had a negative impact on mentees' attitudes towards action research as reflective practices. Moreover, the one way ANOVA analysis was indicated that there were no statistically significant mean differences among the respondents. The fourth interesting finding in this study was that the three clustered centers' principals and supervisors were agreed on the idea that the three systems' requirements (discussing aims, discussing policies and outlining curriculum) had an impact on mentees' attitudes towards action research as reflective practices.
Furthermore, it was found that there were no statistically significant mean differences among the three centres on three system requirements (discussing aims, discussing policies and outlining curriculum). The fifth interesting finding in the same study was that the school principals and supervisors of the three clustered centres were agreed on the idea that eleven practices of pedagogical knowledge (providing viewpoints, discussing problem solving, guiding preparation, discussing assessment, assisting with teaching strategies, discussing content knowledge, assisting with classroom management, discussing questioning techniques, discussing implementation, assisting in planning, and assisting with time tabling) had a negative impact on mentees' attitudes towards action research as reflective practices. Moreover, one way ANOVA analysis was shown us that there were no statistically significant mean difference among school principals and school supervisors on these variables. These indicated that the variables have been negatively affected the mentees' attitudes towards action research as reflective practices.
The sixth interesting finding in the same study was that the school principals and supervisors of all the three clustered centers were agreed on the idea that the seven practices of modelling (demonstrating hands-on activities, displaying enthusiasm for teaching, modelling a well-designing lesson, modelling effective teaching, modelling rapport with students, using syllabus language, and modelling classroom management) were found to have a negative impact on mentees' attitudes towards action research as reflective practices. Moreover it was found that there were no statistically significant mean differences among the three groups in the three clustered centres on these variables. Finally, another important finding was that all the three clustered centers' school principals and supervisors were agreed on the idea that providing feedback practices (providing evaluation on teaching, reviewing lesson plans, providing oral feedback, providing written feedback, articulating expectations and observing teaching to mentees) were found to be a negative impact on mentees' attitudes towards action research as reflective practices. Furthermore, there were no statistically significant mean differences among the three centres on these variables.
The finding of this study is also supported by the study carried out by Sharpe (2004) who found that the concept of action research as reflective practices regarded the teacher as a moral agent and an informed, knowledgeable practitioner. The distinctive nature of professional knowledge lies in the interplay between its construction and use. When teachers use their knowledge, use changes what that knowledge is.
Implications of the study
The impact of this study proved that attitude of school principals, supervisors and mentees towards action research as reflective practices had a negative impact on teaching learning processes in schools. Teachers as action researcher and practitioners apply the rigors of scientific inquiry in the context of their classroom and classroom experience in attempt to improve teaching effectiveness. Because action research as reflective practices is conducted by classroom teachers, it services as a vehicle through which teachers investigate issues of interest and then incorporate the result into their own planning and future teaching.
There are only few studies conducted in Ethiopia that relates to the attitudes of principals, supervisors and mentees towards action research as reflective practices. Thus, based on the findings, it is an evident that action research as reflective practices has been found to serve not only as a means of improving teaching but also in developing practitioners' flexibility and problem solving skills and their attitudes to professional development and the process of change. Therefore, it is recommended that participations in action research as reflective practices is resulted in increased confidence, self esteem, willingness to embrace and liberated creative potential for teacher educators.
Limitation and Recommended Future Studies
For future studies, it is recommended that larger samples should be included in the study areas. By using larger populations such as by including all secondary schools found in Eastern Ethiopian from Harari and Dire Dewa City Administration, the research result can be generalized across Eastern Ethiopian Secondary Schools. As such, the attitudes of school principals, supervisors and mentees towards action research as reflective practices for the pilgrimage topic can be promoted if the findings of the future study are similar to this study.
Future studies are also recommended to look at the selection of students by taking into account the differences extended beyond the expected, such as socioeconomic backgrounds that may influence these studies as the descriptive survey research design used in this study had used existing class, assuming that the three clustered centres are similar. Location of schools such as rural schools and urban located school might contribute to different result for the study. Furthermore the study is limited only to the topic of the attitudes of school principals, supervisors and mentees towards action
